Utah Educator Preparation Program
 2014 Annual Report

Utah Educator Preparation Programs are required by Utah Administrative Rule R277-502 to submit an annual report to the Utah State Office of Education by July 1st of each year.  Guidelines for the report will be provided to programs on or before January 2nd of each year.  This document details the requirements for the report for 2014.  For items 2-5, it is recommended that the program be as succinct as possible while still providing sufficient detail to adequately respond to the item.  If website links are used as part of the report, please include a brief summary of the relevant information at the link.  Completed reports should be emailed to Travis Rawlings at travis.rawlings@schools.utah.gov on or before 7/1/2014.  
Item 1: Enrollment Counts
Programs are required to report student enrollment counts as of Fall Semester 2013.  These counts must be by anticipated license area of concentration and endorsement and disaggregated by gender and ethnicity.  Please use the accompanying template to report this data.  If a student is earning multiple license areas or endorsements count the individual for each area/endorsement being earned.  Total program enrollment should be an unduplicated count of individuals in the program.  A program may use multiple copies of the template to distinguish between different program types (i.e. undergraduate vs. graduate), but this is not required.  If multiple copies are submitted please ensure that a brief description of each program being reported is included in the report.
BYU Response 
Please see the attached enrollment count file.
Item 2: USOE-identified Areas of Focus
Programs are required to respond to the following areas of focus designated by USOE.  The program’s response to each area should be restricted to no more than 2 pages of narrative and any supporting documentation.
Area 1:  The Utah State Board of Education adopted new standards for both Teachers and Educational Leaders in 2011 (see Utah Administrative Rule R277-530).  Describe the actions that the program has taken to ensure that students completing the program are prepared to meet these standards.


BYU Response 
The domains of the BYU Teacher Preparation Program (TPP), which include early childhood, elementary, special, and secondary education, are included along with school leadership, counseling psychology, and communication disorders under the unit title Educator Preparation Program (EPP), which is BYU’s accreditation unit. In this report we have subdivided our responses as Teacher Preparation, School Leadership and Administration, Communication Disorders, and School Psychology.
Teacher Preparation
· Administrators of the overall Teacher Preparation Program (TPP) presented the Utah Effective Teacher Standards in multiple faculty meetings, inviting each of the 20 component teacher preparation programs to identify courses in their programs in which the UETS standards could be taught. As all BYU teacher preparation programs had been using INTASC/InTASC as a guiding framework, TPP leaders provided the programs with visual representation of  the alignment of  INTASC, InTASC, and UETS to help them in selecting appropriate courses.
· The TPP realigned its field experience (practicum and student teaching) evaluation instrument from INTASC/InTASC to UETS. 
· The leaders of the TPP requested all 20 teacher preparation programs to add the following to their learning outcomes: “Program candidates will meet the Utah Effective Teaching Standards (UETS) at the basic competence level.”
School Leadership and Administration
· The School Leadership Program reoriented its student learning outcomes to align with the new Utah Standards for Educational Leaders.  As the program learning outcomes were already aligned with ISLLC, this realignment was a good fit for the program and current coursework. 
· The School Leadership Program has also reoriented its assessments to provide evidence of learning outcomes aligned with the new standards.  This process has shown a few sub-outcome areas that need revision to provide better preparation; those needs are being currently addressed.
Area 2:  Utah Educator Preparation Programs are required to ensure that students completing the program have completed content coursework consistent with the endorsement requirements established by the Utah State Office of Education (see http://schools.utah.gov/cert/Endorsements-ECE-License.aspx ).  Describe the actions that the program has taken to ensure that it is in compliance with this rule.  In addition, identify any endorsement programs that have been changed in order to meet these requirements and the changes that were made.  Finally, identify any endorsement programs that are not currently in compliance with this rule and detail the steps being taken to bring it into compliance.

BYU Response 
Teacher Preparation Audit of Programs
During the academic year 2012-2013, the TPP asked Education Student Services (ESS) to conduct an audit of the 27 majors and 23 minors offered at BYU that lead to Utah licensure and/or endorsement. The ESS compared all majors and minors against corresponding USOE endorsement requirements found at http://www.schools.utah.gov/cert/Endorsements-ECE-License.aspx. Please see the attached report for the results and revisions from the audit.
Item 3: Program Changes
Programs are required to provide detailed information regarding any significant changes to course requirements or course content.  In this section, do not include any changes previously identified and explained in response to Item 2 above.
BYU Response 
Teacher Preparation
During the academic year 2012-2013, the BYU TPP underwent several program revisions and updates. All the changes listed for the program in Elementary Education (ElEd) have been approved by the BYU University Curriculum Council and implemented during the past academic year. These changes make ElEd a K-6 licensure program instead of a 1-8 program.  Additionally, ElEd majors are now required to complete a TESOL K-12 minor, which will meet the Utah State ESL endorsement requirements.  The incoming candidates during the 2011-12 academic year participated in a transitional version of the program, taking courses from the old program along with some courses prepared for the new minor. The new courses were designed during academic year 2011-2012. 
The following table is a side-by-side comparison of the former 1-8 licensure program and the new K-6 licensure program. All changes in the new program are highlighted.
	Former 1-8 Program
	New K-6  Program

	GE Courses
	 

	BIO 100: Principles of Biology
	BIO 100: Principles of Biology  (Recommended)

	BIO 101: Principles of Biology Laboratory
	BIO 101: Principles of Biology Laboratory (Recommended)

	EL ED 340: Children's Literature
	EL ED 340: Children's Literature (required)

	PETE 169: Elementary Skills and Activities (for physical education)
	PETE 169: Elementary Skills and Activities. (required)

	PHY S 110A: Physical Science A
	No longer required

	PHY S 110B: Physical Science B
	No longer required

	VAEDU 326: Art for Elementary Teachers
	VAEDU 326: Art for Elementary Teachers (Recommended)

	SFL 210: Human Development
	SFL 210: Human Development

	Courses that are strongly recommended
	Courses that are recommended but not required

	HLTH 361: School Health for Elementary Teachers
	HLTH 361: School Health for Elementary Teachers

	ENGL 313: Expository Writing for Elementary Education Majors
	ENGL 313: Expository Writing for Elementary Education Majors

	GEOG 120 Geography and World Affairs
	Multicultural components of the ElEd program meeting the GE Global and Cultural Awareness requirement

	Courses that must be completed as listed on the program map
	Foundational courses that must be completed during the freshman and sophomore years

	EDLF 452: Foundations of Education.
	EDLF 201: Foundations of Education

	IP&T 301: Educational Psychology
	IP&T 202: Foundations of Child Development

	EL ED 351: Multicultural Education
	El Ed 203 or TELL 400: Foundations of Multicultural Education

	 
	El Ed 211: Integrating Foundations and Practice Seminar I 

	PETE 375: Physical Education for Elementary School Teachers (Credit hours include lecture hours and lab hours.)
	PETE 212: Physical Education for Elementary School Teachers

	El Ed 372: Instruction and Assessment
	El Ed 213: Foundations of Instructional Design and Assessment

	CPSE 400: Exceptional Students: Principles of Collaboration
	CPSE 300: Exceptional Students: Principles of Collaboration

	 
	El Ed 321: Integrating Foundations and Practice Seminar II

	EL ED 354: Assessing and Supporting Literacy Development: Practicum 1
	El Ed 322: Early Field Experience Practicum

	 
	El Ed 323: Foundations of Literacy Development

	El Ed 302: Planning and Management
	El Ed 324: Foundations of Classroom Management

	MTHED 305: Basic Concepts of Mathematics
	MTHED 305: Basic Concepts of Mathematics

	Required arts courses
	Arts courses of which two must be completed

	DANCE 326: Rhythm and Dance.
	DANCE 326: Rhythm and Dance.

	MUSIC 378: Music for the Elementary School Teacher
	MUSIC 378: Music for the Elementary School Teacher

	TMA 352: Drama in the Elementary Classroom
	TMA 352: Drama in the Elementary Classroom

	Courses that must be completed before student teaching
	Courses that must be completed before student teaching

	[bookmark: _GoBack] 
	El Ed 331: ECE Integration Seminar

	EL ED 355: Assessing and Supporting Literacy Development: Practicum 2
	El Ed 332: Practicum in Early Childhood Instruction

	EL ED 356:  Teaching Reading and Language Arts in the Primary Grades
	El Ed 333: Teaching Literacy in the Primary Grades (K-2)

	IP&T 287: Instructional Technology for Early Childhood, Elementary, and Special Education
	IP&T 334: Integrating Technology into Early Childhood Instruction

	EL ED 400R : Elementary Student Teaching (1-12:ARR:ARR)(Credit hours include lecture hours and lab hours.)
	ECE 335: Early Childhood Integration Methods 
EL ED 400R : Elementary Student Teaching (1-12:ARR:ARR)(Credit hours include lecture hours and lab hours.)

	MTHED 306: Concepts of Mathematics
	MTHED 306: Concepts of Mathematics

	 
	TELL 410 or El Ed 343: Second Language Acquisition

	 
	TELL 440 or El Ed 344: Content-based Literacy

	 
	TELL 450 or El Ed 345: Family, School, and Community Partnership

	 
	TELL 477: Teaching ELL Practicum

	 
	El Ed 441: Elementary Education Integration Seminar

	EL ED 362: Practicum in Teaching Mathematics
	El Ed 442: Elementary Education Practicum 

	EL ED 357: Teaching Reading and Language Arts in the Intermediate Grades
	El Ed 443: Teaching Literacy in the Intermediate Grades (3-6)

	EL ED 361: Teaching Mathematics in the Elementary School
	EL ED 447: Teaching Mathematics in Grades K-6

	EL ED 365: Teaching Social Studies in the Elementary School
	EL ED 445: Teaching Social Studies in Grades K-6  (Credit hours include lecture hours and lab hours.)

	EL ED 363: Teaching Science in the Elementary School
	EL ED 446: Teaching Science in Grades K-6  (Credit hours include lecture hours and lab hours)

	 
	IP&T 444: Integrating Technology into Elementary Education Instruction (1:0:ARR)(Credit hours include lecture hours and lab hours.)

	Practica of 12 hours with prior application (one required)
	Practica of 12 hours with prior application (one required)

	EL ED 400R:  Elementary Student Teaching
	EL ED 400R: Elementary Student Teaching

	EL ED 496R: Academic Internship
	EL ED 496R: Academic Internship



The McKay School of Education, collaborating with the College of Humanities, launched efforts to prepare teachers to work in Utah’s dual language immersion programs. The state now has 77 elementary immersion programs, including Spanish, Chinese, French, and Portuguese. During the academic year 2012-2013, the first middle school cohort began Spanish immersion classes. In response, the McKay School has restructured our existing TESOL Spanish K-12 bilingual teaching minor to qualify students for a Utah endorsement in dual language immersion. The resulting K-12 Dual Language Immersion Teaching Minor, which became available in fall 2012, will also qualify students for an ESL endorsement if they take one additional class beyond the minor requirements. In conjunction with this new minor, we created a new course, FLANG 300 (Foundations of Dual Language and Immersion Education), taught by secondary education faculty from the College of Humanities. In fall 2011 we also began offering a teaching minor in Portuguese, so we now offer world language endorsement programs in all Utah dual immersion languages.
School Leadership and Administration
While the School Leadership Program did align course-level outcomes and the related course assessments to the UELS-aligned student learning outcomes, no significant changes were made to actual course requirements or content.
Communication Disorders
The master’s program in communication disorders has made no significant changes to course requirements or course content.
School Psychology
During 2012-2013 we proposed the following course changes to the college and university, which were approved.  These changes will be implemented during the Fall 2014-2015 academic year.
· Expand CPSE 602 (Child Social/Emotional Assessment and Intervention) from a three credit hour course to a four credit hour course to increase content related to counseling skills and interventions.

· Combine two three credit hour courses CPSE 612 (Academic Interventions) and CPSE 609 (Academic Assessment and Intervention) to reduce redundancy in course content.  CPSE 612 focused on curriculum based measures of assessment (e.g., DIEBELS) and interventions; CPSE 609 addressed standardized measures of academic assessment.  CPSE 612 has been dropped and CPSE 609 is now a four credit hour course that will integrate curriculum based measures and standardized measures of assessment as a basis for designing and evaluating academic interventions.

· An optional new course with variable credit hours, CPSE 613 (Seminar in Autism Spectrum Disorders) was created as a way for students and other educators in the college to expand their assessment and intervention skills for youth with autism spectrum disorders.
Item 4: Program-identified Areas of Focus
Programs are required to provide detailed information regarding any program-determined areas of concern or areas of focus and the program’s planned response.  The topic of this response is determined by the program.  In this section, do not include any changes previously identified and explained in response to Item 2 above.
BYU Response 
Teacher Preparation
We consider the following areas of focus as applicable to the TPP’s 20 teacher preparation programs, which include the domains of Early Childhood Education, Elementary Education, Secondary Education, and Special Education. 
1.  Assessment System 
	Starting in the academic year 2011-2012, the TPP has made changes to our teacher preparation assessment system on two separate occasions. The original assessment system was aligned with the INTASC standards (1992), and all of our assessment instruments were connected to these earlier standards. We began the current changes as we realigned our performance assessments, the Clinical Practice Assessment System (CPAS) and the Teacher Work Sample (TWS), to the revised InTASC standards (2011). After we had piloted the InTASC-based assessments on a limited basis, the state published the UETS (2011), necessitating another full revision of the assessment system. 
These changes during a relatively short period have presented challenges for keeping the assessments current, keeping the students informed, and training the supervisors and mentor teachers on the instruments. However, we are confident that these changes have improved the preparation of our students and enabled the programs to remain in compliance with the state teacher standards. 

2.   Concentration on vital components 
The complexity involved in working with seven colleges including 27 majors across 20 different programs to implement and carry out common policies and procedures is often overwhelming. Consistency depends on continual efforts to be aware of and balance specific program expectations with the need for consistent and unifying TPP communication, policies, and procedures. With recent changes in state teacher standards, in TPP assessments, and in the vision and standards foundational to the TPP which occurred during 2012, we have undertaken extensive education and/or re-education of the TPP faculty and our BYU-Public School Partnership (BYU-PSP) participants. We have targeted the following vital components of teacher preparation programs at BYU: 
· The BYU-PSP Vision and Five Commitments
· USOE licensure requirements, including UETS and Board Rule
· Utah Common Core Standards K-12
· CAEP accreditation standards and processes

We anticipate requiring that these components be evidenced in coursework content and activities, field experiences, and assessments used by TPP faculty and our public school partners. 
3.    Accountability for data-based program decisions 
Assessments of candidates’ academic, dispositional, and teaching performance are critical in determining the quality of the overall TPP program as well as each of its component teaching majors. We want to focus not only on improving the quality of our common assessments, but also on determining how and when these assessments are administered, collected, and reported as well as how faculty and programs are held accountable for using the data provided by the assessments in making decisions about the programs and the teacher candidates. We anticipate that as we hold the teaching major programs in the EPP accountable for using reliable data in their program decisions, the quality of candidate learning and performance will increase, as will the quality of the programs offered. We plan to address this issue by first evaluating and when desirable revising our common TPP assessments and then determining more efficient and timely ways of disseminating data from these assessments to the various teaching major programs.
School Leadership and Administration
At the end of the 2012-2013 academic year, the School Leadership program determined the following as areas of concern/focus and planning.

1.  Mission.  Based on the TEAC review, the mission statement for school leadership needs to be revised. Administrators and faculty plan to work collaboratively to refine the mission statement to better reflect unique program values.
2.  Curriculum. Realignment of the program’s learning outcomes in terms of UETS has revealed three areas in which curriculum needs to be strengthened:  special education, school management, and external community relations. The process of identifying needs and redesigning curriculum has included adding special education to an existing course in which the current instructor has special education expertise.

3. Assessment.   TEAC identified a need for developing and refining the school leadership assessment system consistent with program learning outcomes:  

· To refine and pilot the SLATE assessment
· To redesign SLIP to become Administrative Internship Reflections
· To develop the data management system to record, track, evaluate and report learning outcome data  

4.  Recruiting.  The decreasing application rates show that program marketing and recruitment must be strengthened: 
· To schedule recruitment earlier and use a more targeted approach
· To collaborate with BYU-Public School Partnership district administrators for suggestions to improve recruitment
· To pilot a licensure-only track
· To include recruitment in the new Aspiring Principals Academy 

5.  Faculty Hires.  More faculty with school leadership experience are needed; two available positions will be filled with such faculty.

Communication Disorders
The master’s program in the Department of Communication Disorders continues to turn away numerous highly qualified applicants because the program is running at full capacity and cannot accommodate all who seek to be admitted. This year the mean GPA of admitted applicants was 3.92. The pressure on graduate admissions is not unique to BYU’s program; it's a national trend in the field.
School Psychology
The course changes listed above address concerns that were identified in exit interviews with graduating students and field-based supervisors.  

For some time students have encouraged faculty to include more learning opportunities to develop counseling skills, which will occur in CPSE 602.  After reviewing the overlapping course content in CPSE 612 and CPSE 609 and responding to student concerns, the newly designed CPSE 609 will offer improved focus on academic assessment and intervention. Field-based supervisors have alerted us to the increased need for all school psychologists to increase expertise in working with youth with autism spectrum disorders.

Course evaluations and continued review of exit interviews will provide data to help us refine these changes.
Item 5: Enrollment Requirement Waivers 
Programs are required to identify and provide justification for any students admitted to the program under the waiver detailed in Utah Administrative Rule R277-502-3C (5) (f).  These requirements are not in effect at the current time.  This item should be left blank for the 2014 report.
2014 Addendum – Definitions
Some terms in this document are not precisely defined at the current time.  This was done intentionally for this first reporting year to give more flexibility for universities to define them as best fits their particular program.  Universities must include an addendum to the 2014 annual report that defines the following terms as used in the annual report:
1. Enrolled Student
2. Time period covered by university response to
a. Item 2, Area 1
b. Item 2, Area 2
c. Item 3
d. Item 4
It is anticipated that USOE will define these terms for future reporting years through consultation with universities.
BYU Response 
1. Enrolled Student 
a. Present undergraduate level 
i. A student with a declared teaching major and/or minor
ii. A student with a content major in a teaching area of study and an approved teaching licensure course of study leading to licensure in that content area
b. Future undergraduate level
i. A student accepted into a teaching program with a declared teaching major and/or minor
ii. A student with a content major in a teaching area of study, accepted into a teaching program with an approved teaching licensure course of study which leads to licensure in that content area
c. Post-Baccalaureate level
i. A student with an approved post-baccalaureate course of study 
ii. A student whose approved course of study has been designed to lead to licensure in a teaching area
d. Graduate Level 
i. A master’s student accepted into a program in communication disorders, school leadership, or school social work
ii. An education specialist student accepted into a school psychology program

2. Time period covered by university response 
a. Item 2, Area 1: Academic Year 2012-2013 (September 2012 – August 2013)
b. Item 2, Area 2: Academic Year 2012-2013 (September 2012 – August 2013)
c. Item 3: Academic Year 2012-2013 (September 2012 – August 2013)
d. Item 4: Academic Year 2012-2013 (September 2012 – August 2013)
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